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Aʻole pau ka ʻike i ka hālau hoʻokahi. 
Not all knowledge is learned in one school. 

II. ESSENTIAL QUESTIONS 

The essential questions for this unit are: 

How does the place that we are from inform who we are? 

How do the stories of a place shape our identities? 

What can we learn from the place we are from?  

III. PRIMARY CONTENT 

The primary content areas for this unit will be: 

a) Definition – What is an ahupuaʻa? How were they created?  

b) Historical context – how did Hawaiians use the concept of ahupuaʻa to manage 

resources and create political power? 

c) Cultural research – how were identities shaped by the boundaries of an ahupuaʻa (or to 

a larger extent, a moku?) 

d) Contemporary context - Are they still used today? What ancient knowledge can help us 

today? 

IV. CURRICULUM LEVEL(S) 

The curriculum level for this unit is high school age – from 10th grade to 12th 

grade. I chose this level because this will be a fairly research-heavy unit that would 

require somewhat heightened research skills and technology skills. 

V.  DURATION 



The ideal duration for this unit is probably around two months. That would give 

the students the necessary amount of time to research, as well as execute many of the 

components of the final product. Below is the ideal timetable for this unit: 

Week 1: Introduction – what the unit is. Introduction to the concept of ahupuaʻa 

and its political and environmental usefulness. Students in this week would learn about 

the various ahupuaʻa that exist on the island, and start some cursory research. 

Week 2: The class would select the particular ahupuaʻa the unit would culminate 

in. Ideally the ahupuaʻa chosen would have significance to the students, such as the 

ahupuaʻa the school is located in. Students in this week would also begin to formulate the 

research questions that will guide the rest of the work this unit. 

Week 3: The students, having the necessary information about what the focus of 

their research will be, will then divide into teams and begin to formulate (as a team) what 

they believe they should be assessed on, and create a timetable for deliverables (such as 

weekly reflections or “check-ins” with the teacher).  The timetable and assessments will 

then be approved by the instructor. This is done so that both the students and teachers are 

on the same page in terms of how the students will be assessed. 

Week 4: This is the week where research begins in earnest. Ideally, the librarian is 

present throughout this process, but this is especially where the librarian needs to have 

intensive “how to research” sessions with the students.  

Week 5: Deliverables need to start being produced in this week – whether it is 

rough drafts of articles, possible songs to be performed or danced, or possible experts 

(kupuna) to be brought in and interviewed as a resource. It is probably best if all 

deliverables are being shared with the entire class in some capacity – whether it is via 

rough drafts posted on the blog, or songs being played in class for the students. 

Week 6: Research continues, and work continues to progress. It may be in this 

week that an outdoor learning trip is devised, so that students can have a hands-on 

experience, and the “physical science team” (explained below) can produce their own 

original photos and footage. 



Week 7: The penultimate week is when rough drafts begin to turn into final drafts, 

and any type of performance needs to be hammered out and rehearsed for the final 

product. 

Week 8: By this week, everything needs to be in its final stages. Articles in their 

cleaned up and final versions are posted on the website, and any video and music is 

posted on the blog. The website is advertised throughout the school, and hopefully shared 

with another classroom (again, explained below). 

A. Activities 

Some of the activities could include: 

a. Interview – students could find a kupuna or elder from the place, devise 

interesting and appropriate interview questions, and record the interview 

as a resource for the blog. 

b. Hula – although there is a team focused entirely on the hula & music 

aspect, it may be valuable for the class as a whole to learn one. I found 

that music and dance in the classroom is an incredible way of fortifying 

relationships among students, as well as provide a different outlet for 

energy. 

c. Outdoor Field Trip – All students, no matter the age, enjoy going outside 

the classroom to find knowledge or to get a different learning experience. 

It may be especially helpful in this unit to have that experience for the 

Natural Science team, but beneficial for all the students to get a sense of 

the physical place. 

d. Visual Art component – could be done after the outdoor learning trip. The 

students could create pieces of visual art inspired by or depicting the 

ahupuaʻa, which could then populate the website. The visual art will allow 

the students to analyze and draw inspiration from the place in a very real 

way, and could perhaps inspire their other work on the project. Having art 

on the website is a great way to add to the aesthetics of the blog, without 

having to deal with (sometimes difficult) copyright issues. 



VI.  DESCRIPTION OF UNIT 

 The point of this unit is to try to involve and engage students with the places that 

they live in and interact with. They will hopefully gain an understanding of how ancient 

knowledge can shape history and identity, and gain a new appreciation for the place that 

they reside in. My thinking for this unit is that there will be various classes of the same 

grade participating in this unit – that way each final product can be shared amongst the 

students, and there is a real audience for their final work. The guiding mission is the 

ʻōlelo noʻeau quoted above – not all knowledge is learned in one school. The unit strives 

to appeal to every type of learner, and will provide opportunities for the students to learn 

from a myriad of sources. Each class will be focused on a different ahupuaʻa, to make 

sure that by the end of the unit, they are able to properly assess another class’ work. 

 Each class will be divided into three teams, so that every student has a chance to 

excel in a discipline. Each team has a different focus, but each team has equally difficult  

challenges. Assessment for each team will be determined by both standards, and by a 

self-assessment that is constructed by the students.  

The teams that the students will be divided into are: 

Moʻolelo (Legend & Story) team: These students who have an interest or skill in 

performance, storytelling or creative writing will excel in this group. This team is 

expected to research any legends or famous stories that have taken place in the ahupuaʻa, 

adapt or recount them, and put them on the blog. Ideally, there would also be students 

who have some kind of skill or interest in music or dance, and could then research music 

and hula about the region, create a recording of it, and post it on the website. 

Kālaiaopaku (Natural Science) team: This team will be in charge of the physical 

science aspect of the place. How was this ahupuaʻa formed? Are the boundaries natural 

(i.e. streams, rivers, mountain ranges)? They will also research the natural history of the 

place, thinking about the impact that various factors have had on the place (for instance – 

was there a sugar plantation here? Did the military ever use it for drills? Was there a 

famous flood or drought here in the past?) What types of animals and plants lived here, 



and do they live here still? Students who prefer biology or natural science would do well 

in this team. The students will create a page on the website that presents the findings in 

an accessible, useful way – either through the use of articles that they write (using proper 

academic style), pictures or footage of the place that they produce themselves.  

Kālaiʻāina (Politics and History) team: These students will be concerned with the 

human history of the place. Using resources like Samuel Kamakau and Mary Kawena 

Pukuʻi, the students will act like journalists, looking at notable political figures of the 

place, or any historically significant events have taken place here. The students will write 

up these events or create “articles” that are written in an academic style, using proper 

citations.   

Each team will also be responsible for creating the metadata for these entries, so 

that the blog will be well organized for the outside researcher. This means that the 

librarian will have to be there along the way, coaching them on proper searching and 

cataloging. 

A. Possible Sources 

When diving into this topic, it was necessary to see what kinds of resources are 

available for students to use. Here is a very brief bibliography of those sources. 

a. Sterling, Elspeth P. Sites of Oahu. Honolulu: Bishop Museum Press, 1978. 

b. Pukuʻi, Mary Kawena.  ʻŌlelo Noʻeau: Hawaiian Proverbs & Poetical Sayings. 

Honoulu: Bishop Museum Press, 1983. 

c. Becket, Jan & Singer, Joseph. Pana Oʻahu: Sacred stones, Sacred Land. Honolulu: 

University of Hawaiʻi Press, 1999. 

B. Subject Headings 

Oahu (Hawaii)--Antiquities 

Sacred Space. 

Temples --Oahu 

Names, Geographical--Hawaii--Oahu 

VII. CONTENT STANDARDS 



 Because I personally have only taught at a private school with their own 

standards, I decided to use the AASL’s “Standards for the 21st Century Learner” as a 

standard for this unit. I believe that this unit will be able to deliver on many of these 

standards, particularly: 

1.1 Skills 

1. Follow an inquiry-based process in seeking knowledge in curricular subjects, and 

make the real world connection for using this process in own life. 

2. Use prior and background knowledge as context for new learning. 

1.1.6     Read, view and listen for information presented in any format (e.g. textual, 

visual, media, digital) in order to make inferences and gather meaning 

1.2 Dispositions in Action 

1.2.3    Demonstrate creativity by using multiple resources and formats 

1.3 Responsibilities 

1.3.4    Contribute to the exchange of ideas within the learning community 

1.4 Self-Assessment Strategies 

1.4.1 Monitor own information-seeking processes for effectiveness and progress, and 

adapt as necessary. 

1.4.2  Use interaction with and feedback from teachers and peers to guide own inquiry 

process. 

The entire set of standards seems very in-line with the unit, so the brief 

introduction above will serve as a nice jumping off point. 

VIII. CRITERIA TO ASSESS WORK 

 The criteria to assess the students’ work on this unit will be somewhat shaped by 

the rubric that the students set forth for themselves. Questions like “Did I deliver what 

was expected on the appropriate deadline dates?” and “Did our team work effectively to 

create cohesive products?” will hopefully be answered in the self-assessments that the 

students will be producing. The instructor should also be concerned with questions of 

whether or not the students’ research questions were effective, and how well the research 



process went. Did the students fulfill the expectations in terms of suitable academic style? 

Did they use their research effectively? Is the final product (the website) able to answer 

more than one type of research question?  

 The final criteria will be whether or not the students engaged with the work. For 

this unit, it is vital that the students feel some type of connection to the place that they are 

studying, so that the final work will be dynamic and interesting. The best way to gauge 

this is to ask for a final reflection from the students at the end of the unit, where they will 

attempt to answer the essential question “How does place shape our history and 

identity?” in an essay-type format. Hopefully, every reflection will be different, as each 

student will have had a slightly different involvement with the subject matter. 

Criteria: 

Did the students turn in the deliverables on time? 

Are the individual contributions to the website well constructed, stylistically appropriate 

and address the research question (s)? 

Is the research presented in a manageable and organized manner? 

Is the research synthesized (i.e. it’s not simply copied and pasted – articles/stories are in 

the own student’s style and language)? 

Are their peers able to correctly answer questions (composed by themselves) about their 

subject? Did they effectively present and provide information for their audience? 




